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INTRODUCTION

In my capacity as a secondary teacher and thensultant with Learning Difficulties
Australia, | have worked for many years with studemho have specific learning disabilities,
their parents, teachers, and other professionaise kecently | have undertaken doctoral and
postdoctoral research into the development of debaged resilience programs for these
young people. | am also a member of the National&ya Work Party reporting to

Honourable Bill Shorten, Parliamentary Secretanffisabilities and Children’s Affairs.

Children who have specific learning disabilitiepenence difficulty with reading,
spelling and sometimes mathematics. Their difficoliginates in genetic and neurologically
based processing problems that occur independeingigneral intellectual ability and in spite
of exposure to best practice teaching. These @mldonsequently experience the significant
stress of on-going failure in crucial areas of sdhibe and are at risk of school behaviour
problems, school dropout, juvenile delinquency,mp®yment, and mental health problems.

Fortunately recent research has indicated thatidétis a more powerful predictor of
life success than extent of the specific learniisglilities. My research over the last ten
years has therefore involved development anddfiegsilience programs and

implementation of supportive school environmentsliese students.

My Churchill Fellowship has given me the opportynda liase with international
researchers involved in similar research to see dtbwer countries address the challenges
involved in catering for these young people. Idiadn, this Fellowship has allowed me to
investigate international programs and environmesisre resilience for these young people
is being fostered, and to thus view the currentsion in my own country from a wider and

more informed perspective.

My Fellowship has been a very rich and insightkperience. | want to express my
deep appreciation for this opportunity to the Chifdrust. | would also like to
acknowledge the many friends and colleagues whe alearly excited that | received the
Fellowship and who have believed in and supportedmmy endeavour to bring about

effective and systematised support for those wive saecific learning disabilities. | would



like especially to thank Associate Professor EFcalenberg and Professor Frank Oberklaid
who undertook to be referees in support of my apfitbn for this Fellowship. | would also
like to thank my husband, Barry, for his delightiry receiving the Fellowship and his help
and support along the way.

Finally I would like to acknowledge the people wimsted and supported me during
my travels. In each place | visited | was welcome&amly and given extensive time and
access to information. My hosts made sure | alsoftna In particular | would like to thank:
the staff at The Frostig Center in Pasadena Caldpespecially Research Director Dr. Olga
Jerman; Professor Judith Weiner and colleagudseoDntario Institute of Education at
Toronto University; Mr. Paul Badali, director ofetiMindfulness Martial Arts program at the
Integra Foundation in Toronto, and Research Dire@o Karen Milligan; the staff at
Ballinamallard and St Pauls Primary Schools in Feragh County Northern Ireland,
especially principals Mr. John McCrea and Mrs. StaaGathcart; Dr. John Rack and
Professor Margaret Morag of the Dyslexia-SPLD Trast the staff of the British Dyslexia
Association, especially Research Director, Dr. Ksdeinders, and Chief Executive Officer,
Ms. Judi Stewart.



EXECUTIVE SUMMARY

Dr. Nola Firth, 19 Carrolls Rd., Bullengarook, VIC 3437.

Post Doctoral Research Fellow, Centre for AdolesEkalth, Murdoch Childrens Research
Institute and the Royal Children’s Hospital, HoremyrResearch Fellow, The University of
Melbourne (Department Paediatrics and Graduated@dfdducation). Ph: 03 9345 6277.

Churchill Fellowship: To assess resilience programtr children who have specific
learning disabilities

Highlights included visits and presentations:

* International Academy for Research into Learningdbilities Conference, Miami

» Frostig Center and hosted visits to surroundingslsh Pasadena, California (8 days)

* Ontario Institute of Education and hosted schoofpam visits, Toronto (5 days)

» Ballinamallard, St Pauls ‘Dyslexia Friendly’ Prinygchools, Northern Ireland (4 days)
» British Dyslexia Association and Dyslexia-SPLD Tir(& days)

Conclusions/recommendations:

Australia is being left behind in its responsehe issue of dyslexia/specific learning
disabilities (SLD). We urgently need to adopt thegibnal Dyslexia Action Agenda
recommendations presented in January 2010 to Hah®uBill Shorten. In particular:

1. Legal recognition of specific learning disabilitissessentialSuch recognition makes
widespread and significant positive change. The US#nada, and the UK all have
explicit legal recognition of SLD (including dysle) as a disability. These countries
have specifically targeted funding, programs, faed, and environments that
promote equal access and resilience for studendtgmployees of all ages who have
SLD. For example: in the USA and Canada individedication plans are mandatory,
legally accountable documents for students diaghwsth SLD; there are highly
resourced SLD dedicated schools that serve governimeded students; and in the
UK courses exist which assist employers to meet kbgal dyslexia responsibilities
and schools can achieve ‘dyslexia friendly’ acdagn

2. Initial and ongoing SLD/dyslexia teacher educatiaust be mandatory for all
teachers and be provided at class and specialistée levelThe USA , Canada, and
the UK all have mandatory initial teacher SLD edisaand in the UK, following a
recent government enquiry, 4000 more specialidedigsteachers are being trained.
Such education is the precursor for ‘dyslexia flighpractices that need to be
mandated in all of our schools. This includes: aysttic, free diagnosis; explicit,
written policy; best practice literacy teachingpysion of print free options; targeted
use of text to speech, speech to text and predityping software.

3. Australia needs to fund research towards effe@ivB resilience promoting
programs and environmen®esilience is now known to be a stronger predicfor
life success than extent of SLD.

Implementation and dissemination of these findingsclude: Presentations to community
groups, professional bodies, and to parents; nmdécation; liaison with and dissemination
of findings to the Hon Bill Shorten, the DyslexiarEm, and other interested bodies.



PROGRAMME

14" - 16" January 2010

Conference of the International Academy of Resemntchl earning Disabilities.
Miami, Florida, USA.

Participant in symposium presentation entitled:

Promoting Resilience through Self-understandindf, @acept, and Executive Function

Strategies: An International perspective.

19" - 27" January 2010
Visit to The Frostig Center and Frostig hostedtsigd neighbouring schools.

Pasadena, California, USA.

1% - 5" February 2010
Visit to Ontario Institute of Education, Universit§y Toronto, and neighbouring schools and

to The Integra Foundation.

Toronto, Ontario, Canada.

9"- 12" February 2010

Visit to ‘dyslexia friendly’ schools in Fermanaglohty, Northern Ireland.

Ballinamallard Primary School, Ballinamallard.

St Pauls Primary School, Irvinestown.

16"- 18" February, 2010

Meetings with dyslexia association personnel inuie

Meeting with Judi Stewart (CEO), Dr. Kate Saund&wssearch Director) and other staff at
The British Dyslexia Association, Bracknell {16ebruary).

Meeting with Dr John Rack and Professor MargaretdgpDyslexia-SPLD Trust
London (18' February).



MAIN BODY

When | was sixteen a cuppel of munths after q@ttimth gread | started to
tuer with the Dead, and would be gon for weakestahe. | was knowen as
the nirce.... | never did a cingel drug on yuer | dat nead to, things were so

out of hand arledey.

A young adult who has specific learning disabitti.90)

Specific learning disabilities is a neurologicdiigsed processing difficulty that
results in lifelong difficulty with reading, speilj and sometimes numeracy. These genetic
and neurologically based processing problems usirallude difficulty with phonic analysis
and occur independently of general intellectualitgland in spite of exposure to best
practice teaching. Dyslexia is the term often alsed to refer to the subset of specific
learning disabilities that involves language. Taeently released Australian National

Dyslexia Agendadefined dyslexia as follows:

Dyslexia is a language-based learning disabilitgeafrological origin. It primarily
affects the skills involved in accurate and fluard reading and spelling. It is
frequently associated with difficulties in phonailca) processing. It occurs across the
range of intellectual abilities with no distinctteaff points. It is viewed as a lifelong
disability that often does not respond as expettidubst-practice, evidence-based

classroom methods for teaching reading.

Specific learning disabilities, including dyslexpesent a significant challenge to both
individuals and society. Whilst estimates varyading to exact definition, researchers on
the Australian Temperament Study found that appnasely 10% of people are affected
The more recent investigation into dyslexia in @gnschools in the UK reported estimates

! Rodis, P., Garrod, A &. Boscardin, M. L. (200lL¢arning disabilities and life storiedleedham Heights, MA:
Allyn & Bacon.

2 Dyslexia working party (201®lelping people with dyslexia: a national agen&&port to Hon Bill Shorten,
Parliamentary Secretary for Disabilities and Clalds Services. Retrieved March 23, 2010 from
http://www.ldaustralia.org/dyslexia_action_agenddot

3 Prior, M. (1996) Understanding specific learning difficulties.K.: Psychology Press.



between 6 % and 8% Those who experience specific learning diséddliattest to the
significant stress of on-going failure in cruciatas of school and employmeand it is well
established that specific learning disabilitiegiearthe risk of school behaviour problems,
school dropout, delinquency, depression, and uneyngnf. Quite apart from the extensive
social and individual suffering inherent in thitusition, according to the Dusseldorf Skills
Forum, failure to adequately support such at rigklents is likely to cost the Australian

national economy up to nine billion dollars by 2040

Recent research indicates that resilience is a pmserful predictor of life success
than extent of the specific learning disabilifj@sHowever, rather than developing resilient
and proactive responses, young people who havdisgearning disabilities are currently at
risk of passivity that manifests as giving up ie face of difficulty’. Many students who
have specific learning disabilities do not havesthadaptive psychological resources and are
likely to need explicit assistance to develop thérdeed they are asking for help to dd'so
My research over the last ten years has therefiohied development and trial of resilience
programs and implementation of supportive schogirenments that enable these students to

experience success and build self-confidence.

My Churchill Fellowship also therefore focused, oatliteracy or numeracy, but on
programs and environments that build the copinguess and resilience that are known to
be crucial to achieving school and life successhose who have specific learning
disabilities. Specific learning disabilities in Ataia is not legally recognized. Many students

who have specific learning disabilities completeitischool years without accurate diagnosis

* Rose, J. (2009fentifying and teaching children and young peopith dyslexia and literacy difficulties
London: Department of Children, Schools and Famiilie

® Rodis, P., Garrod, A., & Boscardin, M. L. (2001&arning disabilities and life storiedleedham Heights,
MA: Allyn & Bacon.

® Prior, M. (1996)Understanding specific learning difficultied.K.: Psychology Press.

Dusseldorf Skills Forum (2007It's crunch time: raising youth engagement and iatizent.Dusseldorf Skills
Forum, Australian Industry Group.

8 Raskind, M. H., Golberg, R. J., Higgins, E. L., &hhan, K. L. (1999). Patterns of change and prediatf
success in individuals with learning disabilitiessults from a twenty year studyearning Disabilities
Research and Practice, (1, 35-49.

o Margalit, M. (2003). Resilience model among indisads with learning disabilities: proximal and dista
influencesLearning Disabilities Research & Practice.

9L ackaye, T., Margalit, M., Ziv, O., & Ziman, T.@26). Comparisons of self-efficacy, mood, effortddope
between students with learning disabilities andr then-LD-matched peertearning Disabilities Research
& Practice., 212), 111-121.

! Raskind, M. H., Margalit, M., & Higgins, E. L. (26). "My LD": Children's voices on the interneearning
Disabilities Quarterly, 2€Fall), 253.



and informed resourced support. The United Stdtésnerica, Canada, and the United
Kingdom recognise specific learning disabilitiesl alyslexia as a disability that attracts
individualised educational funding. My Fellowshigits to these countries have enabled me
to view first hand well resourced resilience pragsathe environments in which they are

established, and the underpinning structures #wilithte such initiatives.

A brief outline follows of the history and curregituation in Australia regarding
specific learning disabilities. This will clarifjpé differences between the Australian

responses to specific learning disabilities andedya, and those of the countries | visited.

RESPONSE TO SPECIFIC LEARNING DISABILITIES IN AUSTR ALIA

In 1976, in contrast to positions taken in the UBW UK, a national House of
Representative inquiry in Australia argued agadinstexistence of specific learning
disabilities as a phenomenon intrinsic to the ¢hilSubmissions to this inquiry lacked clarity
regarding the phenomenon so the Committee decidedpmsition of a broad focus on

changing the learning environment for all childweith learning problents.

In the 30 years since that time longitudinal stadneluding Australian studies, brain
imaging genetic testing and other research, have establgbecific learning disabilities as a

phenomenon intrinsic to the individdg/*®

. The phenomenon was accepted in 1990 by the
National Health and Medical Research Council uttlderterminology of ‘learning
disabilities™®. Despite this, specific learning disabilities has Imeen explicitly categorised as
a disability in national law and is not a basisifatividual funding at primary and secondary
schools. A shared definition of specific learningatbilities is thus not a part of the
educational language in schools. Instead, therairemwidespread confusion amongst
Australian teachers. In 2001 an Australian Commaithegovernment commissioned
enquiry’ found that the terms “learning difficulties” an&rning disabilities” are used
interchangeably to refer to disparate groups afestts such as those who have intellectual
disabilities, those who speak English as a secamgulage, as well as those who have

specific learning disabilities. Most teachers alsmot know that specific learning

2E|kins, J. (2000). The Australian context. In W.uden et al.Mapping the territory: Primary students with
learning difficulties: literacy and numeragyol. 1, pp. 29-39). Canberra: Department of Edioca Training
and Youth Affairs.

13 Select Committee on Specific Learning Difficulti€$976).Learning difficulties in children and adults
Canberra: Australian Government Publishing Service.



disabilities is an inheritable condition, thatstindependent of intelligence so that children
can also be gifted, and that it is often highlystst even to skilled teaching, including
synthetic phonics teaching.

Consequently, most Australian school teachers atrenra position to give informed,
effective and targeted support to these childréreyTmay instead feel they have failed
students despite their best efforts, and studemtsree community, including the media, may
blame teachers for poor teaching. There is litileding in Australian schools for programs
specifically targeted for students with specifiarl@ng disabilities. These students mostly
therefore attend mainstream classes in regularo$@om which they may be withdrawn
with other students for supplementary literacy iéag. Additionally there are very few, if

any, schools established specifically to catettierneeds of these students.

Similarly, the diagnosis of specific learning digdiles frequently remains the
responsibility of Australian parents. In the stadieication systems the wait time for school
psychologists is up to a year. Many parents aaesssirces outside the school such as
medical centres (e.g. The Royal Children’s Hospit&¥elbourne}®, private psychologists,
or associations that specialise in specific legmiisabilities diagnosis and assistance (e.g.
The Specific Learning Difficulties Association tHas branches in each of the states of

Australia).

Fortunately, there has been some movement reagittiyn Australia towards having
a more informed response to specific learning disials. Many tertiary level colleges and
universities include specific learning disabilitiegheir disability services. In 2003, a New
South Wales inquiry found the phenomenon was ind#edsic to the child, that there was
inadequate specific provision and resourcing feséhstudents to realise their potential, and

14 Shaywitz, S. E., & Shaywitz, B.A. (2005). Dyslex@pecific Reading DisabilityBiological Psychiatry, 57
1310-1309.

5 Galaburda, A. M., LoTurca, J., Ramus, F., FitchHR & Rosen, G. D. (2006). From genes to behaivior
developmental dyslexidNature Neuroscience(®0), 1213 - 1217.

18 National Health and Medical Research Council (39B6arning difficulties in children and adolescents
Canberra:Australian Government Publishing Service.

17 Louden, W., Chan, L., Elkins, J., Greaves, D., Hotl&, Milton et al. (2000Mapping the territory, primary
students with learning difficulties: Literacy andmeracy Canberra: Department of Education, Training and
Youth Affairs.

18 Oberklaid, F. (2004). The new morbidity in edueatiJournal of Paediatrics and Child Health, 28-9.
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that support was the responsibility of the pubtic@ation systeffl. Further, in 2007
‘significant learning difficulties’ was named ingiNSW Education Act as a special
educational neéd In 2009, The Honourable Bill Shorten, Parliamepn®ecretary for
Disabilities and Children’s Affairs, initiated a t@nal Dyslexia Forum. | was privileged to
be invited to the forum and became a member oNeéteonal Dyslexia Working Party.
Recommendations to the government from this boalytled Helping people with dyslexia: a

national agendawere released in January 2610

RESPONSE TO SPECIFIC LEARNING DISABILITIES IN THE U SA

| spent two and half weeks in the USA, attendimgaaning disabilities conference
and then visiting a specialist learning disabiiiteehool and centre. In the USA specific
learning disabilities is recognised in law as aMikty. | believe this situation, especially in a
society that uses litigation freely to claim indiual rights, has led to the creation of
structures and environments that enable peoplehatie specific learning disabilities to
experience equal access and success and thusddadsilience at school, college and in the

workplace.

Legislation in the USA pertaining to Specific Learrng Disabilities

The Americans with Disabilities Act (1998yecognises and explicitly names specific
learning disabilities as a disability among othisadilities such as hearing impairment. This
is in contrast to Australian Commonwealth law whaigability is defined in general terms
but particular disabilities are not listéd As stated above, ‘significant learning diffidet’
was recently included as a special educational metret New South Wales Education Act

but, at the time of writing, New South Wales is timdy state where this has occurred.

9 New South Wales Parliamentary Legislative CouStiinding Committee on Social Issues (2068)al
report of the inquiry into early intervention fohitdren with learning difficultiesSydney, New South Wales.
Parliament. Legislative Council05.

% New South Wales Education ABetrieved March 23, 2010 from
http://www.austlii.edu.au/au/legis/nsw/consol_ax1/290104/s20.html

2 Dyslexia working party (201@elping people with dyslexia: a national agen@eport to Hon Bill Shorten,
Parliamentary Secretary for Disabilities and Clalds Services. Retrieved March 23, 2010 from
http://www.ldaustralia.org/dyslexia_action_agenddot

2 Americans with Disabilities A¢1.990) Retrieved March 23, 2010 from
http://www.ada.gov/pubs/adastatute08.htm#12102

% Disability Act 2006 Retrieved April 6, 2010
http://www.legislation.vic.gov.au/Domino/Web_NoteBMS/PubStatbook.nsf/f932b66241ecflb7ca256e92000
e23be/0B82C05270E27961CA25717000216104/$FILE/06: 028
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The Americans with Disabilities Act, underpinneddiyil rights legislation, prohibits
discrimination and exclusion on the basis of disigtand there is an expectation of
reasonable modifications in policies and practtoesnable participation. The Individual with
Disabilities Education Act (1990, reauthorised 280% also federal legislation that requires
students who have disabilities to be in receigdtex, appropriate public education regardless
of their ability. Special education services musirmividualised to meet the unique needs of
students with disabilities and be provided in #sl restrictive environment. This may entail
small group instruction, teaching modification,iasge technology, transition support and

specialist services such as speech therapy.

Policy and Structures consequent on the Legislation
Policy and structures have been established i8¢ to fulfil the above described
legislation. These include teacher education, iddialised student support within

mainstream schools, and specific learning dis@&slidedicated schools.

Students who are eligible for special educatiodluiting those who have specific
learning disabilities, are assigned a case maragkan Independent Education Plan (IEP) is
drawn up. Students must be included in this proaadshave access to their records. Parents
may call on experts or others to assist them alERemeeting before they sign agreement.
The IEP documentation outlines the situation aretlsef the child, including their transition
needs as they leave school. It sets very spemfitsgobjectives, and accommodations, and
records special requests. For example it may bieleigthat in order to have reasonable
access to education a student needs to be leamitimg a small group or provided with text
to speech software. Students are reassessed atlgrry independent assessors. Importantly,
those who undertake to implement an IEP are acablein law to do so. An education
consultant at the Frostig Center in Pasadena @ailifdold me that she took each IEP very
seriously, carefully checked the requirements ittamed, and she made sure she fulfilled
them. In Australia, IEPs are completed for studentgpecial education and sometimes for
students who have specific learning disabilitieswdver, because teachers and other
professionals have not been held legally accouatabltheir full implementation, these IEPs

are not the rigorous, carefully focused documehtee@USA.

#The Individual with Disabilities Education Ag990, reauthorized 2004) Retrieved March 23, 2édt
http://idea.ed.gov/download/statute.html
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Additional initiatives implemented in the USA asesult of the US legislation
include the following: at least one course in SakEducation is mandatory in initial teacher
education, Special Education assessment must belewa in fifty days from the initial
referral, and suspension from school for 10 cundadays within a school year may invoke
a Manifestation Determination to investigate a fmedink between the child’s behaviour
and her/his disability. None of these requiremetur within Australia. While many
Australian universities do have substantial supforstudents who have specific learning
disabilities, in the USA there are also speciferteng disabilities dedicated colleges (e.g.

Landmark College, sd#&tp://www.landmark.ed)/

Well resourced specific learning disabilities dedisel schools also exist for students
who cannot be adequately catered for in the ma&astreducation system at the standard
required by law. Some of these schools are fungdtidostate and many non-profit or private
schools are indirectly funded by government funstedent fees. | was fortunate to visit the
Frostig School, one of five such schools in the Rageles area. In Australia there are few, if
any, specific learning disabilities dedicated sd¢bdor students and none are government
funded.

The Day School at The Frostig Center

The day school at Frostig Center serves 120 stader@rades 1 to 12. Clientele are
within the average range of intellectual poterdiadl have specific learning disabilities
“including dyslexia, non-verbal learning disabgé, ADHD and Aspergers syndrome” (see
http://www.frostig.org/). The school does not adcgtpdents whose primary referral is
behavioural issues and/or emotional disturbands.thte smallest of several such Los
Angeles schools and is unique in that it is pad oéntre where research and teacher
professional development also occur. Some studavis dual enrolment in a mainstream
school and the Frostig School, and there is apoliceturning students to the mainstream

schools where possible.

The school’s program was specifically designedugpsrt students who had specific
learning disabilities. It included The SuccesgiBtites resilience program (see p.26 of this
report) and a strong transition program. There getall student to teacher ratios, access to
several computers, and comfortable physical sudimgs including couches or cushions in

each class room. Only teachers who knew the staaesrked with them and relief teachers

13



were never employed to cover teacher absencesgler@tuiat the school had access to seven
in-house clinicians (some part-time) including spetherapists, psychologists, counsellors,
and educational therapists. Software included ptie@i typing, text to speech, and speech to
text and it was used routinely. The library wasippged with print-free resources such as
ipod downloads as well as high interest, low regdiavel books. Students were regularly
given the opportunity to use PowerPoint and vides@ntation but they were also expected
to write and were given intensive teaching in regdind spelling. While there was no
science laboratory the curriculum included physezhication, art, music, and drama and
there were well equipped, dedicated spaces for efitiese areas. Each class had a
maximum of twelve students and also had a teadsstant. This gave the teachers the
opportunity to know and individually support eathdent. There was a policy of setting
clear expectations that were adhered to consigteath that students were accountable.

Classes | observed were on task and engaged.

The school had an accredited diploma that gaveestacgentrance to Community
Colleges but not to university. The USA has fetllena requiring a transition plan for
students 16 years and over and the transition @nogvas an integral part of the curriculum
at the Frostig School. It involved one semestéfaars 9 through 11, and two semesters in
Year 12. Students received extensive and accessfblenation to ensure they understood
their rights under the Individuals with Disabilgi&ducation Act, the Americans with
Disabilities Act and other relevant legislation cBatudent developed an individual
transition plan that required them to be able tm@ate their strengths and needs. The
program also included career interest inventonesanoices, post secondary expectations,
relationship building, resilience, leisure, andIsksuch as budgeting for independent living.
Finally the program put high emphasis on reintegnainto the mainstream where there is

likely to be less such tailored support for theselasnts.

Students left me in no doubt that they apprecidted opportunity to attend this
school. One young student who had Aspergers syraltold me how he much preferred this
school to his previous school because it was quete of the seniors told me that he had a
voice at this school, that teachers listened tq lamad that when there was a conflict the
teachers made sure they had all sides of the sfteachers and students used first names and

some senior students told me that the teachersthveirdriends. Despite this | also heard

14



student comments that indicated that in this segessituation they felt they were in a

school for low achievers.

This school and its policies and curriculum, exdepthe drawback of segregation
from the mainstream, appeared to provide ideal @ipr students who had specific
learning disabilities. There is much that Austnmaliaainstream schools could beneficially
adopt from this model, especially the print-fregogrces, the transition and resilience
programs, and the individualised support. There alsy be a place in Australia for specific
learning disabilities dedicated schools for studdot whom such support cannot be provided

in the mainstream.

RESPONSE TO SPECIFIC LEARNING DISABILITIES IN CANAD A

In Canada, as in the USA, specific learning distadsl are recognised in law as a
disability. Learning disabilities (as specific laarg disabilities is usually referred to in
Canada) is widely recognised in the educationalroanity and services are provided for

children with this ‘exceptionality’.

Human rights legislation was named in the USA, @anand the UK as the precursor
to the legislation for mandatory access for tho#h disabilities. This human rights
legislation came into being in Canada in 188ghen power over the constitution was
changed from British to Canadian. As in the USAedific learning disabilities are
specifically classified as a disability. In eacloynce, legislation has come into being that
supports this national legislation. For exampieDntario where | was visiting, the
Accessibility for Ontarians with Disabilities A@GO5Y° requires that those who have a
disability must have access to all services. Peaple have a learning disability must
therefore be able to access employment withoutldesstage. As in the USA, policy and
structures have followed from this legislation teasure compliance. Most of these do not

exist, or exist in much weaker form, in Australia.

%Canadian Charter of Human Righ®etrieved, March 24, 2010:
http://laws.justice.gc.ca/en/charter/1.html#ancbegh:l_I-gb:s 1

% Accessibility for Ontarians with Disabilities A&etrieved, March 24, 2016ttp://www.e-
laws.gov.on.ca/html/statutes/english/elaws_statfesll e.htm
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Teacher training must, as in the USA, include tgpent on specific learning
disabilities. College teachers | spoke to commettiatiwhile some institutions focused
strongly on this provision, some colleges devotelg two hours of lectures. However they
felt that teachers in classrooms knew that the itiomdof specific learning disabilities

existed and that they were expected to address it.

There were four government funded specific learmiisgbilities dedicated schools in
Ontario to which teachers were seconded and they @eected to disseminate their
specialist knowledge on return to their provintiabrd schools. There were also well
resourced, private schools for students who hadfspkiearning disabilities. | visited one of
these: the YMCA Academy (see http://lymcaacademiHangie.html). Students who have
been classified as having a learning disability tnas in the USA, have an IEP that has
clearly delineated goals and objectives, and iredualtransition plan. If a computer is
deemed necessary (in the IEP) students will bengineto $1000. There are random
government audits rather than independent assessingmogress and parents can appeal the
outcomes of an IEP through a tribunal review systgniike in the USA students are not

given participation rights in contributing to IEBstil they are 16 years old.

Finally, in both the USA and Canada, students wdneelspecific learning disabilities
in primary and secondary mainstream schools aedylio receive literacy or mathematics
support in a small withdrawal class run by a spexdacation or resource teacher. | visited
several of these schools and was told studentsafsaybe receiving in-class support from

this specialist teacher.

The legal and practical supports for those who tspeeific learning disabilities in
USA and Canada indicate significant commitmentiwing equal access, opportunity for
success, and thus an environment that fosterseressl and life success for those who have
specific learning disabilities. These supports wiatiearly benefit people who have specific

learning disabilities in Australia.

Despite these supports, the systems in the USACandda are not perfect.
Mainstream schools in the USA may serve up to 3@08ents, and teachers and people in
academia in both countries spoke of children ‘stigghrough the cracks’. Teachers in

Canada spoke of their concern regarding the leoigivait times (sometimes over a year) for
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diagnosis of students, and teachers in both castommented that extent of
implementation of IEP depended to some extent arlability of teacher time and student
and parent assertiveness. There is also no equoivaleur Vocational Education and

Training program that allows integration betweenkptaces and school for students who are
not succeeding academically. Notwithstanding tloaseats, | was struck by the amazement
registered when | told an Elementary School prialcgmd an Associate Professor who is a
teacher educator at the University of Toronto, thatustralia we do not recognise specific
learning disabilities as a disability. The surpasetheir faces was memorable.

RESPONSE TO SPECIFIC LEARNING DISABILITIES IN THE U NITED
KINGDOM

Specific learning disabilities and dyslexia arealgll accepted in the UK. The
phenomenon of dyslexia is officially accepted amduded. For example in Scotland, Her
Majesty’s Inspectorate for Education has publishedportEducation for Learners with
Dyslexi&’. In England, The Department for Children, Schawid Families has published a
DVD entitled:Inclusion Development Programme Primary/SecondBrslexia and Speech,
Language and Communication Ne®dEurthermore, legal outcomes interpreting disapilit
discrimination legislation have now establishethie UK that employers, especially large
scale employers, are responsible for being dyskewere and responding to employee needs
even if the employee is unaware they have dysl&gloyers need to provide ‘reasonable
adjustments’ that may include dyslexia awarenessitry for staff, 25% extra time for
undertaking tests, and/or technological aids.a#t been established that the dyslexia does not
have to be severe but does need to impede the geeplbhere are also businesses
established that specialise in supporting work@doecater for employees who have
dyslexia. Dyslexia Solutions, for example, provideskplace assessments, support and

training (seénttp://www.dyslexiasolutionsltd.co.uk/workplace/Wptace.htm).

As in Australia, specific categories of disabilitse not included in the disability
discrimination legislation in the UK. However sgeclearning disabilities and dyslexia are

specifically named in the Special Educational Ne@&dde of Practice which is issued under

2" Her Majesty’s Inspectorate for Educati@ducation for learners with dyslexRetrieved, March 24, 2010:
http://www.hmie.gov.uk/documents/publication/eflvtml

% The Department for Children, Schools and Famili#€; Inclusion development programme
primary/secondary: Dyslexia and speech, languagk@mmunication need2008.Retrieved, March 24, 2010:
http://nationalstrategies.standards.dcsf.gov.uléfbeb591?uc=force_uj
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the Education Act 1993 While not in as strong a legal position as intt®A or Canada,
parents in the UK do therefore have some powensaore their children’s specific learning

disabilities /dyslexia needs are catered for.

Assessment in the UK for formal statement of disigl(referred to as statementing)
is a process consisting of teacher register abirgbncern leading to targeted support, then
assessment by an educational psychologist, anitlyfre@ommendation for formal statutory
assessment by the school Board. Students thusatiad have an Independent Education
Plan which may result in individual assistancetha student concerned. Statemented
children are entitled to ‘reasonable adjustmemisiuding differentiated instruction,
appropriate materials, and increased time allowaheachers, overseen by a special
education teacher, devise and implement the IERikireviewed regularly but not
independently. As in the USA and Canada, the giays fees for some of these students to
attend dyslexia dedicated schools. A register @ftiany such schools can be found at The
Council for Registration of Schools Teaching DysteRupils (see
http://www.crested.org.uk/pages/criteria.fitvWhen | visited Northern Ireland however,

government school referrals for such a ‘statemeset’e limited according to school
population at one per 50 students. Consequenthstadents in the schools | visited were

diagnosed as having a specific learning diffic@iicluding dyslexia).

While there thus appears to be resistance to seaemy students as having a
disability, The Rose Report released in Septendstnfear recommended the training of
4000 new teachers in dyslexia such that all scHumle access to a specialist dyslexia
trained teacher. This is now being implementedet with Dr John Rack who, through the
Dyslexia-SPLD Trust, is involved with this implemation. He commented that in the UK
there has been a normalisation of dyslexia sudtthiese is less focus on whether a student
has dyslexia, and more on the extent to which Hae it and whether they have co-
occurring conditions such as speech problems. Credpa the situation here in Australia,
there is thus acceptance of the phenomenon offgpleeirning disabilities and dyslexia in
both schools and the workplace and, as in the U8AGanada, an environment has been

created that allows inclusion and support.

2 Department for Education and Skills, 20&pecial educational needs code of practR@08. Retrieved,
March 24, 2010http://www.teachernet.gov.uk/_doc/3724/SENCodeQftrra. pdf
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In this environment The British Dyslexia Associatioas successfully initiated an
auditing process for ‘dyslexia friendly’ schoolsdasther organisations. | visited The British
Dyslexia Association and spent four days at twesleyia friendly’ schools in Northern
Ireland. The UK appears to be particularly intexdsh supporting mainstream responses to
dyslexia and | believe there is much to be leainesustralia from this approach. | found a

wealth of such initiatives at The British Dyslexiasociation.

The British Dyslexia Association and the ‘Dyslexidriendly’ Quality Mark

The British Dyslexia Association (see http://wwwaldgslexia.org.uk/) provides many
resources to support its vision of a society timatodes people who have dyslexia to reach
their full potential. They include: teacher profiessil development that is recognised by
government schools; research projects (e.g. supgodyslexia in combination with learning
English as a foreign language), an adult mentoersehwhereby people who have dyslexia
support each other, hosting of an annual dyslexereness week, courses for employers to
prepare them for their legal dyslexia awarenegsoresibility, and sale of dyslexia support
resources. Examples of the latter include putiosof an annual Employment and
Dyslexia Handbook and publication of a guide fatiice professionals. This bookld@he
Good Practice Guide for Justice Professionatsives background information about
dyslexia and how to recognise it, the disabilitg dwuman rights legislation that requires
‘reasonable adjustments’, and the specific effectstuations involving the court procedure
and environment. It indicates the need for trairang awareness of staff, and client support
such as: assistance with form filling, optionalesxto an intermediary, access to use of
written memory cues when speaking in court, eazteas to information, and use of text to

speech technology.

‘Dyslexia Friendly’ Quality Mark

The British Dyslexia Association also provides ‘igysa friendly’ organisational
accreditation for schools and other organisatidfa example 14 departments of the
Liverpool Council have undertaken this training acdreditation. A representative of one
business, McManus HDR, told me that for their ad¢a¢ion they had: reduced and

3% Jameson, M., British Dyslexia Association, 20@bod practice guide for justice professionaBsitish
Dyslexia Association and Developmental Adult NeDigersity Association: Bracknell, UK.
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simplified recruitment forms, trained staff for awaess and support for those with dyslexia,
used coloured paper to reduce glare, given writtearmation ahead of time and on the web,
modified the web for clear fonts and easy texfeesh conversion, and ensured staff were in
teams where they combined to use their strengttisapmport each other’'s needs. Cost

involved was reported as minimal.

‘Dyslexia Friendly’ Schools

The British Dyslexia Association ‘Dyslexia FriendQuality Mark accreditation is
also awarded to schools that have been auditechbyBfitish Dyslexia Association and
found to have policy and practice that supportetiisiwho have dyslexia. The accreditation
is held in high regard including by UK governmenties. For example in the Fermanagh
County in Northern Ireland participating schoolgevassisted by the Western Education and

Library Board to prepare for their accreditation.

Meeting the needs of students who have dyslexraagral to a ‘dyslexia friendly’
school (see the Dyslexia Friendly Quality Mark SmlsdPack:
http://www.bdadyslexia.org.uk/files/DFS%20pack%20ksh.pd)). Four areas are assessed

in the accreditation process. These are leadeastupnanagement, quality of learning,
climate for learning, and partnership with parestfiool governors and other stakeholders.
Senior management in the school are required tagengtaff who have received specialist
dyslexia training, ensure school-wide dyslexia @mass, systematic dyslexia diagnosis, and
regular monitoring of these students. Class teacher expected to be aware of the needs
(including emotional needs) and strengths of thediwidual students, and to use flexible
teaching mediums and methods that ensure inclasidnndividual student achievement.
Examples of specific requirements include evideéhee students are made aware of the
source of their difficulty and their strengths, ahdt procedures are in place for induction of
new staff into ‘dyslexia friendly’ practice. The el allows for local adaptation around the
core requirements and each school is expectedderiake a detailed action plan and
monitoring system. Accreditation costs approximatele thousand pounds and re-

accreditation every three years costs a little. [Eke model therefore is one of whole school

20



change and ensures commitment and involvemeninadrsgersonnel. Such a model is well

supported in the literature on effective schoolngfet-

| was privileged to visit two ‘dyslexia friendlychools in Northern Ireland that had
achieved ‘dyslexia friendly’ status in 2007. Thessre Ballinamallard Primary School,
Ballinamallard and St Pauls Primary School in Istane. They were village schools serving
150 and 250 students respectively. All staff, idahg principals at both schools, spoke
highly of the initiative. One principal remarked thakes so much sense’. One of the teachers
said the ‘dyslexia friendly’ model continued to Uieed after three years because ‘it works’.
Teachers confidently demonstrated their ‘dyslexentlly’ teaching. They noted that it was
initially challenging to learn, but felt it was navermal practice. | was told in one school that
literacy results had increased since their ‘dysidsiendly’ initiative and that these results
were higher than the Northern Ireland average.e$tisdalso enthusiastically described the
‘dyslexia friendly’ supports they received in theaghool. In these whole class discussions
students unselfconsciously identified themselvesaatng dyslexia.

Staff in these schools had received several digyslexia friendly’ professional
development provided by the Western Education abchty Board (WELB), followed by
visits twice a term by a WELB facilitator. Based ry work in teacher professional
development and school change, | believe thatntioidel of substantial professional

development and follow up support was likely tartegral to the success of the program.

In one school the dyslexia policy statement (a ireguent of accreditation) explicitly
required that students who have ‘dyslexic tendeheweuld: not be asked to read aloud,
receive assessment that did not necessarily inapedking accuracy, and have access to
alternative assessment methods and home workoblatccount of their situation. Dyslexia
indicators and ‘dyslexia friendly’ practices wetsaincluded in the Staff Handbook of the

school.

Parents were informed about dyslexia and ‘dysl&eadly’ practice on dedicated

parent evenings. They were encouraged to assistthilel appropriately according to their

3t Firth, N., ButleH., DrewsS., Krelle A., Sheffield, J., Pattog;., Tollit, M., Bond,L., andthebeyondblue
project management team (2008). Implementing nheNgél programs and approaches that address student
wellbeing and connectedness: factoring in the neédse schoolsAdvances in School Mental Health
Promotion 1 (3 14 -24
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individual needs (e.g. scribing or reading for thaiild). Parents were also encouraged to see
that engagement with their children in activitiesls as listening to an oral mind map
presentation was highly beneficial for their ediarateven though there was no writing

involved.

According to the requirements for accreditatioacteers were expected to know
which of their students had dyslexia. Given thevabaescribed limits per school on a formal
statutory assessment, schools undertook intersakament. For example in one of the
schools students were assessed by the specialtieduegcher on normed reading and
phonic analysis. Teachers were thus alerted tsamdents who were found to have ‘dyslexic
tendencies’. Both schools used individualised, id@mitial pen portraits of the students either
on separate sheets or amalgamated on the oneshkzestsfor quick reference by teachers.

These portraits included dyslexia or ‘dyslexic temcies’ where applicable.

Literacy and numeracy were taught using severdbyagroups per class. For
example, in one class during the numeracy sess@nhbmars of the class used one of two
versions of a booklet depending on their level.réheere also some withdrawal literacy and
numeracy classes in years three and four, and strdents who had specific learning
disabilities received individual support for onauhper week. Keyword banks were also
frequently used. For example one teacher told metthaccommodate a child who had
‘dyslexic tendencies’ in her class she had thelgdgre assisted his group to generate
keywords for a forthcoming poem. This enabled ronmtiependently write the poem the
next day. Commonly used words were also on the, wsllally with pictures, and there were
individual sized laminated versions for studentsdbbect and use at their tables.

Extensive use was made by teachers and studechsud§, mindmaps and/or richly
labelled pictures. Usually made by groups of sttgldéhese mindmaps and rich pictures were
accompanied by verbal presentations to their ctassther classes or to their parents (as
homework). Roles were assigned in the groups acwptd students’ strengths or needs.
Teachers spoke of students being more confidespie¢ak to the whole class following the
small group discussion work and use of the mindfoagpeaking cues. An emphasis in the
school was thus on the importance of verbal expess evidence of knowledge gained and

of process rather than written output.
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Clear criteria were conveyed to the students reggrassessment. Correct spelling
was not necessarily included in the criterion. Eheas also a positive feedback structure of

two positives and one correction (“two stars anwdsh”).

Other ‘dyslexia friendly’ class practices that bdhthe opportunity to see included:
building students’ awareness of their use of aergrf learning modalities; use of pictures
accompany writing (e.g. on wall charts); use bgheas and students of a variety of
presentation formats (e.g. charts, role play, disian, wall pictures, PowerPoint, or video); a
word and picture summary of each day’s work segei@mel an overall mindmap of each unit
of work; highlighting on the interactive white bdaand on handouts; and small individual

whiteboards as a place for safe trial of spelllmagt tould be immediately erased.

Peer support was also emphasised. It included sixeegroup work practice, mixed
ability paired reading, and allocated ‘Study Buddiene of whom scribed or in other ways

supported the other student. These partners wargged each term.

Resilience and self-esteem promotion (one of tleecalitation requirements) was
particularly evident in one of the schools whemréhwas a dedicated ‘Circle room” that was
used to discuss issues such as dealing with diffieelings (e.g. reading and then discussion
of The Huge Bag of Worriestory booR?). All classes were timetabled to use the room at
least once a week. Students also used placeménaffaf light symbols to silently indicate
they had understood or needed more help, and onahén one classroom there was a
cellophane bubble where students could place tizeire if they wanted five minutes alone
with their class teacher.

| did not have an opportunity to visit a ‘dyslexieendly’ secondary school but
British Dyslexia Association staff told me of sofdgslexia friendly’ initiatives used at these
schools. They included student access to informadreor to class to allow for pre reading
and/or pre tutoring (e.g. on the school website), @ase of equipment where written material

could be photographed and immediately read aloutdntly on trial in several UK schools).

%2 |ronside, V. (2004Yhe huge bag of worrieslodder Childrens Books, UK.
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The ‘dyslexia friendly’ model thus catered for fearning styles of students who had
specific learning disabilities, including dyslexidowever there also needed to be opportunity
for more diagnosis and individualised support atlsnts who had specific learning
disabilities that was not limited by arbitrary nuend such as school population. The level of
implementation of different aspects of the modsbalppeared to vary somewhat from
school to school. Finally, some resources in tisebeols were not as plentiful as in Canada
and the USA or indeed Australia. For example,ghegre two computers in each room,
including the one used by the teacher, and thtsice=] use of software such as predictive

spelling and text to speech.

| believe the ‘dyslexia friendly’ model could beryénelpful in supporting students
and adults who have dyslexia and specific leardisgbilities in Australia. The model in
both schools and businesses involves carefullysedyolicy and practice that
accommodates the fact that some people will alvmay® difficulty with print and that this
should not limit their access to learning and pgvétion in society. Many of the changes in
the schools I visited were simple and relied omiyteacher education. The ‘dyslexia friendly’
school model is also likely to be helpful for alidents and | see no cultural or other reasons
why these initiatives would not be transferrablétsstralian schools. State education
department expectation that the model be thoroughtyemented, as well as best practice
teacher education and whole school implementatioogss, would be likely to be crucial in

ensuring an effective uptake.

RESILIENCE PROGRAMS FOR CHILDREN WHO HAVE SPECIFIC LEARNING
DISABILITIES

Initial Research in the Area

Environments that support inclusion and succesglase for development of healthy
resilience in the face of specific learning disidles. However there is also an increasing
realisation that young people who have specifimieg disabilities also need explicit
support to develop the skills of resilience tha associated with succé$sThere are few
researchers working in this area and | was intedest find that, like my own research, most
such work is in its initial stages. In Miami Floaidparticipated in a symposiumhere this

33 Westwood, P. (2008)Vhat teachers need to know about learning diffieslAustralian Council of
Educational Research, Camberwell. Australia.
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work waspresented to the annual conference of the IntemmatiAcademy of Research into

Learning Disabilities (see http://www.iarld.com/).

My own research (with colleagues Associate PrafieEsica Frydenberg at The Graduate
School of Education, The University of Melbourneddr. Lyndal Bond at the Medical Research
Council in Glasgow) involves the trial of a copipgpgram at Grade 6 level and designed for
maximum access by students who have specific legudisabilities. The intervention comprises a
withdrawal coping program for Grade 6 students Waee specific learning disabilities, nested
within a classroom coping program involving all @es6 students, which in turn nests within whole
school specific learning disabilities professioda@lelopment and change. The 10 session class
coping program involves awareness of current copirggegies, use of positive thinking, assertion,
goal setting and problem solving. The 10 (minim@xira withdrawal sessions held for students with
specific learning disabilities focuses the copitigtegies onto specific learning disabilities-retht
situations and includes role modeling by successdults who have specific learning disabilities.
The presentation of this project was received witkch interest. A minifilm about how to deal with
specific learning disabilities (made by student®whd specific learning disabilities and had

received the program) was certainly enjayed

| was very interested to hear about the work oépthesearchers. Professor Lynn
Meltzer from the Harvard School of Education andé@ech Institute for Learning and
Development reported on a trial of peer tutoringdgde 6 students who had specific
learning disabilities with younger students whadiad specific learning disabilities. With
systematic support from teachdBsainCogssoftware was used by the mentors to assist their
mentees to learn strategies such as organisingti®uchecking and memorising. Although
it was a small study, the results were promisinigath academic and resilience measures. |
learned also of other initiatives being undertakgithe Research Institute for Learning and
Development. For example there are awards for stadeho demonstrated “exceptional
effort, persistence, goal orientation and resilggr(see

http://lwww.researchild.org/news.html

Dr. Tami Katzir from the University of Israel preded studies that investigated the
relationship between academic self concept andemgi@cbutcome. Reading comprehension
level was found to be affected by reading self-ept@nd anxiety level independently of

cognitive or decoding ability. Such results sugdleat future literacy programs both in
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Australia (and internationally) may benefit gredtlym incorporating explicit teaching of

strategies that support a resilient response.

Professor Judith Weiner also presented promisiiiglinesults of a study regarding
the Mindfulness Martial Arts program for adolessawho have specific learning disabilities.

| later visited this program (see p.27 of this mpo

The presence of this symposium in the conferenftecte a growing understanding of
the importance of attitude in outcomes for those Wwave specific learning disabilities. An
international special interest group was establisiteéhe conference to enable continued

collaboration among those working in this fieléinh a foundation member of the group.

Apart from these programs there are few, if angilismce programs specially
designed for young people who have specific legrdisabilities. | was however fortunate to
be able to visit the Mindfulness Martial Arts Pragr for adolescent boys (referred to above),
and the Success Attributes Program at the Frosigr€.

Success Attributes Program at the Frostig Center

Visiting The Frostig Centre in Pasadena Califom&s a special delight for me. My
own research work on resilience programs for sttsd@ho had specific learning disabilities
began over ten years ago when | saw an articletabdd-year longitudinal study the Frostig
Centre had completdt The study showed the exciting finding that it va&itude rather than
extent of the specific learning disabilities theggticted life success for people in the study
who had specific learning disabilities. This wageay positive finding because attitude is
changeable, whereas specific learning disabilémgsears to involve a lifelong, unchangeable

processing difficulty.

Based on the above mentioned study, the Frostige€bas developed a ‘Success
Attributes’ program that is used at the school sramlso being adopted in some mainstream
schools. The Success Attributes program aims teldpvn students the characteristics

associated with success by the people who hadfgpearning disabilities in the

3 Raskind, M. H., Golberg, R. J., Higgins, E. L.H&rman, K. L. (1999). Patterns of change and ptediof
success in individuals with learning disabilitiessults from a twenty year studyearning Disabilities
Research and Practice, (1, 35-49.
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longitudinal study. These characteristics werel getiing, self awareness, perseverance,

proactivity, helpful support systems, and emotiargding strategies.

The program is integrated within the school progrvemere there is an aim, constantly
reinforced by the senior staff, for ‘success atti@s’ language and concepts to be integrated
at all levels from explicit teaching to in-clasgnfercement All classes have the ‘success
attributes’ on their wall in some form. A sociallikprogram is integrated into and explicitly
taught within the framework of the ‘success attr@stiand the transition program that runs
from Year 9 to Year 12 also includes revision @& #ttributes. Several students at junior and
senior levels were able to articulate what thecsss attributes’ meant to them and it was
clear they understood the concepts. One studéatade 2 told me it meant he should not
just sit there if his pencil broke but that he ddaget up and sharpen it. A senior student said
he asked for help now because, unlike in his pressgchool of three thousand students, he

knew it was worth doing.

Research Director Dr. Olga Jerman has conductédljmpromising research on the
goal setting and self awareness segments of tlgggoro This will be published in the near
future. A program manual has also recently beenighéd entitled: The Six Success Factors
for Children with Learning Disabilities: Ready-tos® Activities to Help Kids with LD
Succeed in School and in feThis program is explicitly based on the longinaliresearch

and | recommend that the manual be accessed aflddrin Australian mainstream schools.

The Mindfulness Martial Arts Program at The Integra Foundation

The Integra Foundation (se#p://www.integra.on.cain Toronto focuses solely on

assisting young people and their families with ah@motional, and behavioural problems
related to their specific learning disabilities.€efbundation is a charity funded primarily by
the Ontario Ministry of Children and Youth Servicé#ffers individual and family
counselling, group programs (including a camp paog; and pamphlets and workshops that
aim to increase awareness about and support f@antietional needs of young people who

have specific learning disabilities.

% Frostig Center. (2009Y.he six success factors for children with learnitispbilities: Ready-to-use activities
to help kids with LD succeed in school and in I8an Francisco: Jossey-Bass.
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One group program is the Mindfulness Martial Artedg?am for adolescents who
have specific learning disabilities. Paul Batfalbne of three teachers of the program, has
designed and refined the program over a perio@g@wdral years. It consists of 20 weekly 1.5
hour sessions in groups of eight or more studentgedl as brief individual meetings
between the leader and participants. Some studsmtsiave ADHD or aspergers syndrome.
The program aims to assist young people to dewaiis in self awareness, control, and
confidence, as well as social skills and copinglskuch as self calming and problem
solving. It is underpinned by Bushido, a Japanesiition of the samurai warrior being
imbued with self awareness and fearlessness thideigimeditation and honourable
lifestyle. The teachers were experienced and caenpetartial arts and mindfulness

meditation practitioners who also had social wotgezience and qualifications.

The program content includes meditation and mimgifss$, martial arts training, yoga
and other physical exercises, goal setting, proldelving, and cognitive based therapy
activities (especially monitoring of negative stfk). The meditation component includes
focusing on breathing in the present and being @whand accepting thoughts and feelings,
including unpleasant ones and letting them pasgeBs during the sessions includes direct
teaching, storytelling, discussion, and role pBtyidents also set personal goals and take part
in regular weekly individual sessions with the teacand their parents. Progress is recorded
in an individual log where students gain pointsdodg martial arts belts. Examples of

phrases that students learn are: “my best is gnodgh”, “it will pass”, “be”, “I'm going to
make room for this”, “thoughts aren’t facts”, “légo”, and “bend like a tree in the wind”.
Positive encouragement is used frequently as weatlesar and high expectations that are

consistently applied.

| enjoyed watching the students participate in pincggram, especially seeing young
people who had ADHD sit reasonably still in meddatfor a considerable period of time. |
was told that there have been only four people adnee dropped out of this program since it
began in 2002. It is gaining in popularity and eswrun for three groups per term. Paul
Badali told me he is expecting to publish the m&and is working to find ways to
effectively to disseminate the program while presey its integrity. Again, | believe such a
program would also work well in Australia. It ha®pess elements that are known to be

% Badalai, PThe Mindfulness martial arts prograftnpublished manual)
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especially important for students who have spetaficning disabilities. These include:
motivation, intensive duration, repetition of basancepts and mental cues, and opportunity
for generalisation of the skills to students' indiial lives”. Initial research on the efficacy of
the program is promisirigand research is continuing.

All these programs have multiple elements. Resaagdheir efficacy is complex and
large randomised controlled trials are neededrtolyi establish their efficacy. However |
was encouraged by the existence of each of thegggms and it was certainly a delight to

witness young people taking part and enjoying them.

ASSISTIVE TECHNOLOGY AND RESILIENCE

Finally, assistive technology is relevant in regard@reating environments where
people who have specific learning disabilities/dy& can experience equal access and
success despite their difficulty with print. Teclogies such as speech to text, text to speech

software and predictive typing have great poteniahis regardf,*°.

During the course of my Fellowship | heard of neehinologies includingvVordQ
SpeakQwhich is specifically tailored for those who fisdnventional speech to text and text
to speech software too complicated to use. Thisisanade to be simple to use and includes
phrase prediction, combined with discrete (rathantcontinuous) dictation speech to text,
speech feedback, and ease of training lisge//www.wordqg.cony. | also heard of schools

trialling new equipment where written material vimtographed on the spot and
immediately translated into spoken word. Furthethie USA the websitentitledSparktop
(see http:#ww.sparktop.comhas been established. It is carefully designeatttact 7 to 12
year olds, is specific learning disabilities detkch but open to all young people. This
website has games and activities that assumedévghabilities and also informs users

about specific learning disabilities. It has tegmanline mentors who can respond to queries

37 Firth, N., Frydenberg, E. & Greaves, D. (2008) leared Control And Adaptive Coping: Programs For
Adolescent Students Who Have Learning Disabilitiesarning Disabilities Quarterly, 3(3), 151-165.

38 Haydicky, J. (2009)Mindfulness training for adolescents with learnigigability. Unpublished master's
thesis, University of Toronto. Toronto, Canada

% Lange, A. A., McPhillips, M., et al. (2006). Assi® software tools for secondary students witréity
difficulties. Journal of Special Educatiohl(3): 13-23.

0 Lewis, C. K. (2007)Technology for learning disabilities project: 20@807 evaluation reportPortland, OR:
RMC Research Corporation.
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about understanding and coping with specific leagmisabilities and there is a chat page

where children can talk with others who have spetgfrning disabilities.

Australia has a commendable policy of computergf@ry child in every school.
This places us potentially at the forefront of depeng such systems for students who have
specific learning disabilities and/or dyslexia @ tmainstream classroom. For this to be
successful, teachers would need to have an opyyrtargain expertise so they can in turn
teach their students to regularly use ICT systenatess print and to express themselves in
print. Despite this, in Australia there are fewaiiy, schools systematically using this
technology to support students who have speciimiag disabilities. It is for this reason that
such assistive technology and supporting strucsystems, such as targeted teacher
education, have been strongly recommended in tently release#ielping People With

Dyslexia: National Action Agenda.

“1 Dyslexia working party (2010¥elping people with dyslexia: a national agené&aport to Honourable Bill
Shorten, Parliamentary Secretary for Disabilitied €hildren’s Services. Retrieved March 23, 20ddnfr
http://www.ldaustralia.org/dyslexia_action_agenddot
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CONCLUSIONS

My Churchill Fellowship travel enabled me to sesacly that explicit legal
recognition of dyslexia and specific learning disaes leads to an environment of
understanding, awareness and support for thoseinodmmunity who have specific learning
disabilities, and to a far greater extent tharuisently the case in Australia. | have also had
the opportunity to see schools that are effectiirelylementing ‘dyslexia friendly’ practices.
This has confirmed my long held belief that sucppsut is entirely possible. Finally | realise
| am at the forefront of important research regagdesilience programs for young people
who have specific learning disabilities. My felldws has enabled me to establish support
networks around the world that will help and enegerthis endeavour. Finally, my
Fellowship has also been an exhilarating persopabdunity, and one that | believe will
enable me to contribute significantly to the cutriempetus to improving outcomes for those

in Australia who have specific learning disabiktie
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RECOMMENDATIONS

Australia is being left behind in its responsehe issue of dyslexia/specific learning
disabilities (SLD). We urgently need to adopt thegibnal Dyslexia Action Agenda
recommendations presented in January 2010 to HahtuBill Shorten. | have now seen
most of these recommendations successfully implesdesverseas. In particular we need to

implement:

* Legal recognition of specific learning disabiliti@scluding dyslexia)

* Mandatory initial SLD/dyslexia teacher education

» Access to specialist SLD teachers in all schools

» Access to early, systematic, free SLD assessmehbrgoing support comparable to that
available to parents of children with other disitilei

» ‘Dyslexia friendly’ practices in all of our schoolghis includes: explicit, written
policy; best practice literacy teaching; inclusafiresilience as a crucial component
of SLD support; and provision of print-free options

» SLD targeted use of text to speech, speech todagtpredictive typing software, and
teacher education that supports this

* Funding and support of research to find effectiiz® $esilience promoting programs
and environments

* A national program for supporting and recognisidgsiexia-friendly’ workplace and
community organisations (including development pémtional guidelines and
establishment of ‘dyslexia friendly’ practices retpublic service)

» Government incentives for private and philanthraggctor initiatives such as SLD
dedicated websites

* The NAPLAN test to become ‘dyslexia friendly’ byfefing oral reading of the language
component instructions and an oral comprehensiasuore in addition to the current
(reading) comprehension measure

* National government support to develop communitgr@ness and understanding of
dyslexia. e.g. establishment of Dyslexia Week, ngd Dyslexia help line and a mentor

system by successful people who have dyslexia
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My contribution to realisation of these recommendabns includes:
1. Dissemination of these findings including

a. Presentation of this report for consideration ey onourable Bill Shorten,
Parliamentary Secretary for Disabilities and Claids Affairs

b. Presentations to philanthropic, educational, hegalwenile justice, learning
disabilities and research bodies, and to parentpgo
Publication of media articles

d. Dissemination of this report to politicians andatStand Federal education
departments, to the Dyslexia Forum and other istetebodies (see item b
above)

2. Continued liaison in the capacity of a memberhefDyslexia Work Party with the
Honourable Bill Shorten, Parliamentary Secretanfisabilities and Children’s
Affairs, in the development and implementatioraafational agenda for people who
have dyslexia/specific learning disabilities

3. Liaison with those developing the next versionref NAPLAN ( see above
recommended NAPLAN change)

4. Building networks in the community, including thesiness community and
especially with those who have SLD, to gather supioo positive change for those
who have SLD

5. Developing grant applications (government and pitlileopic) for research funding to
trial effective SLD resilience promoting progranmglanvironments for use in
Australia

6. Continuing to conduct research in this area of 3&&lience promoting programs and
environments for use in Australia

7. Personal assistance and support to organisatiomdiduals endeavouring to

undertake the above reforms
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